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"What Is Listening Competence?"

Listening is a behavior developed before the birth of the infant. By
the time the child comes to school, the style of processing oral mess-
ages has become automatic. Although apparently easier than the act of
speakin%, listening may be more complex in that a message must be pro-
cessed for which there is no experiential base. As compared with read-
ing, listening requires processing of both visual and aural signals
within a given time frame under the pressure of competing signals.

Many scholars have analyzed the components of listening behavior. The
factorial studies of Nichols and Spearritt offered the first evidence
that listening involved a distinct mode of processing. Theorists have
offered a variety of models: Taylor, STEP, Weaver, Friedman, Goss
Barker, Lundsteen, Wolvin-Coakley, and Ridge. The early models suggest
a sequence from the sensory stimulation of hearing to the final product
of understanding. Recent models parallel the trend in reading research
to view the act of listening as a simultaneous top-down and bottom-up
processing activity.

While we do not have agreement on a model of listening behavior, there
is research to support the following:

1. Listening skill develops with age.

2. Listening skill can be taught.

3. Listening is the primary communication skill for the classroom
and life.

4. Listening skill is correlated with thinking and language skills;
in this sense, it is also related to reading ability.

1f our primary purpose in testing listening skill is to examine thinking
ability or language proficiency, we have limited justification for a
test separate %rom the reading battery (except for the dyslexic child).
The primary justification for testing listening competency is to

examine the ability to:

Maintain attention to oral messages

Select significant messages while exposed to competing stimuli

Process oral language style as compared to written style

Process a variety of oral presentation modes

Use non-verbal context in processing messages.

Self-monitoring the accuracy of comprehension. These behaviors
cannot be separated from thinking or language skills but can

be the focus of the listening test.
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FACTORS INFLUENCING LISTENING COMPREHENSION

Intelligence :

Recognition of correct English usage

Size of the listener's vocabulary

Ability to make inferences

Ability to structuralize a speech

Reading comprehension

Listening for main ideas as opposed to specific facts
Use of special techniques while listening to improve concentration
Real interest in the subject discussed

Emotional adjustment to the speaker's thesis

Ability to see significance in the subject discussed
Curiousity about the subject discussed

Physical fatigue of the listener

Audibility of the speaker

FACTORS INFLUENCING LISTENING COMPREHENSION (less evidence)

Speaker effectiveness

Admiration for the speaker

Respect for listening as a method of learning
Susceptibility to distraction

Parental occupation

Sex of the listener

Room ventilation and temperature

Use of only the English language at home
Rearing in an only-child home environment
High school scholastic achievement

High school speech training

Experience in listening to difficult expository material

FACTORS NOT INFLUENCING LISTENING COMPREHENSION

Listerer buoyancy and optimism

Social ease of the listener

Family relationships of the listener

Self-satisfaction of the listener

Economic att'itudes of the listener

Hearing acuity of the listener

General state of the listener's health

Distance of the listener from the speaker

Worries of the listener about personal problems
Note-taking ability or methods of the listener

Previous training of the listener in the subject discussed
Size of the listener's family beyond the minimum of two children



Stanford E. Taylor, Listening, Washington, D,C.,
National Education Association, April 1964

Speech Sounds

Auditory Aculty.,

/
/

S c Masking
=t
e
=5 &Auditory Fatigue
=
Binaural Considerations
(/1'/::04
/ = ~
o | 3| &
o~ ) o {Attention and Concentration
w o =
> n
~ ol Uy
s E|°
rd
o0 Experience and
Audlitory :i 3 -§ B:Ekground
Discrimination ~ 1 o
S| =
— ¢—Context— — —
3l 3le| |
&2 2| ela]
z z 11
H ] Delivery
5 \\\\ = ,:;/ l
a \\(/ I
5 Identified and
Recognized Word |
|
Rate of Inpu&——} ?:;_iﬁrelated Associations
Experience and—— /\é\
Background °
[+7]
/9]
= Q
[ o ~
o o o.
/ o~ = E
~ ol o0
o =) e
el o »]
. 60 E Q ~ o
e 6| wv o) «
o~ (o] o] -
» od ¢ 3
Q o ¢ 0 o
9 Bl &l 3 ¢ &
= =l %] o oo o
E 8| = g <
2 E
//é;y///

‘\r

Meanine




) 10

LISTENER

TEEINTERNAL INTERFERENGE
RECEPTION
Neural activity
S HEARING / \ SEEING
7 Electro-chemical impulses N
N
PERCEPTION PERCEPTION
7 N
-~ \\\
DISCRIMINATION DISCRIMINATION
|
i
{
|
{
!
|
|
o L ’ - : Percelved strong purpose
- ‘ L°"9°°9° o ‘_:3.».5: - 3- ~_-:; BIIRE fO ltsten
- " recognition " © R
2 SR . or
o * S = " lntrinsic motivation
8 . anary mecmmg MATURATION o finsic 1° va
g ) assagnmem AND ]
L. 11 COMMUNICATION |
. e CLIMATE ,
o |
O ) '
o
Yy
" Emotional
control
|
|
_____ |
|
{
{1l
f
|
i
J
RESPONSE(S)

AFFECTIVE PROCESSES

Figure 3. A “Closeup” View of the Listener
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AN OUTLINE FOR A DEFINITION OF LISTENING

PARTS

')

1. Previous knowledge

¢

2. Material to be listened to
MAJOR DIVISIONS'QF LISTENING ACTIVITY
1. Responding and Organizing
3. Physiological activity of the listener

STEPS FOR A PROFICIENT LISTENER

$
(1) Hear

l
(2) Hold in memory

\V
4, Attention or concentration

|
(3) Attend

(4) Form images

J

(5) Search past store of ideas
(b) Compare

4

(7) Test

(8) Recode

N4
5. Highly conscious intellectual activity

11. Getting Meaning
J’ (9) Get meaning (literal comprehension)
111, Thinﬁing beyéﬁd Listening

(10) Intellectualize
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Wolvin-Coakley Mode! of the Listening
Process. :
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