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A DAYTON, OHED. CASE STUDY I3
IN THE SCBOOLS.

GG OF LISPANING COMPETID Y

Felrmont Easi High School {(eurcllment: 14505 publie)
- 000 Clengarry Drive
Fettering, This &5420

1. ZXHesearch Respondent:

Hrs, frlene C. Akerman, Speech Teacher znd Dirscior of Foransies and Drama
B degree in Senunjarv Tducation Cz;q ?ounz Union Zollege, Alliance,
Ohio; graduwate work st Miami University, Gxiopd, Chioj teasher of spoec
for ithirty years; sctively involved in the mw“‘unai Forensic ilsague, the
Uhie Migh Behiool Speech League. and the Speccl Commanication Sooociabion
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2e  Listening Courzes in Curricolvm: None

. Courses in Which Listering Units fre Taught:
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uiected Courses: Contest 3peech (10,11, 12} (1%, 12); Speech and
American Litersture (0 273 Reading (10, ill; numerous lanpuage arks
sourse
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R&quired Courses: Jegments in Eaglish couvses

eanh semese
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b. RNumber of Courses with ning Unils Taught Per Year: O«

ter or 18+ per year
»
nsth of Class Periods: week per semester; 15
min. one/two weeks per sem are piansed Throughout
» T, -
the courss/s for teas shingy and skil

1
eral languege avhes beachers in addition to myselfu
4 2 gquestioned, sxplained that they devoie lenpihy
5 % ering 1d gkills or they use shorb sogmenis uf Lime
for brief Tistening evercises.
oo bdstening Uadt Objectivas: Students should be able tor
Qo  kuow the shwean hearing and listening
. 1uh4t<v b of iistening {informative. appreciative. orie
1
ical, as 1)
o POU“”}Q' echnigues with other aectivities, i.e. faking direv-
tions.
7o Heguired Tent: Hone
2. Supvlewental Towh:  wrighd, Theodere ¥, aruing to Listen.
Middletown, Con.: Xers Fablishing and Bditorial
Of fivan, 1992, Address: ?L% Manﬁ Hill Road, Hiddlebowr,
L 06&57
g revening Unit/e Conteni:

stening Defined
rening and Reasons for Hot Listening
d Varbal Feedback

! Voack




10,

ii.

14,

1.

3.

Preparation fov the Listsiing Pruscss

Emotional Involvement

Techniques Aprliceble to Varicus Situations: Ferformance and Reiated
Verbval Experiences

Grade Level Listening Units Taught: sophomore, junior, and senior years

Immediate Results of Listening Unit Teaching:
Awareness of the difference between hearing end listening.

long-Range Results of Listening-Unit Teaching:
Improved evaluation of other students® speech performances; ability to
follow instructions; overall aecquired tolerance of the ideas of others.
Listening Unit Resource:

Developing Listening Skills. Redwood City, Colifornia: Visual Materials,
Tne., 1970.

Is your school answering responsibly the students® needs to acquire knowledge
and competency in listening?

"Partially. Until such time that a basic communication skills course is
renmuired, we are not meeting our full responsibility as secondary educa-
tors.” '

3uggestions for improving listening pedagogy in your school:

"4 requirement is needed that Ireshman EZnglish teachers hav. a unit in
listerning and to follow up with additional listening exercises durin
the sut-sequent required English courses. Encouragement should be given
to other department arsas where similay listening techniques and skills
could be developed.

Sharing Ildeas!

Pairmont East High School: See Resources A through Hel, H-2,

vorksnop 3having:

Archbishop Alter High School (emrollment: 1200; private)
930 East Devid Road '
Kettering, Ohio 45429

Research Respondent:

Ms. Diana Masmar, Teacher of English, Speech, Semantics, and Reading

In 1975, received the B.S. degree in Secondary Bducation with major con-
centration in English at ¢he University of Dayten in Dayton, Ohic. Come
pleting the second year at the Archbishop Alter High School.

Listening Courses in Curriculum: None
Courses in Wrich listening Units Are Teught:

Speech and Semaptie £11.32) French I, II, IV (9, 10, 11, 12}
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%, Courses in vhich Lislening i

Lmorican Aubhors {10‘«w ionra.
ersenality and Yocalivn (327 1
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Spenish IT, XIIT, IV {30, 31

L) Ead ?. o
ALY of the above
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5. Courses with Listening Units Taught by:
Doug Benbow {Theclogy) John Noewman (Theology)
Dians Hagar (English) Parnile (Frax*h) o
Janet Niskamp {Spanighl anl Tamplen (Fine Arts--¥ooic and Voics)

6. Listening Unit Objeciives: Sitvdents should be abile to-

be awers of the totsel expressicn of the perzon o vwhom
understand the copient of R message comveyed in native

o R
PR

“, (X8

language, In music, in posture, end in asilence;
¢o galn self-confidence in being effesiive membovs
¢, realize thai every human Leing has sometbing of

7. Required Text:

Spanish II: Usted y yo, Zenia Sacus o 5
Co., Inc., 1975. f%;rrc%&e

p@x15

French I, II Valdman,; Albert gt cl. Chica;u Iilineis Stk Foress
Coo, 1972, (B3 ROTOiBES throng Sonot Sens

Speech and Semantics Irvin, Jein V. ot i, Nev Terk: Helt, hbioehart. epd
Winston, 1979. (Choplors 2 and 3} Speakin

g Sifectively

acth.

#

8. Suppicwentel Text/s: loene

9. listening Unit/s Content

Listening as & Vital Facet o hitdat

Listening a5 a Process of J“&PB\La

Listening as & Means of freator Understeadiag {(foreips languages)
Awnrenass of Listeﬁins as &pplied Co Yoicz and Musie

10. Grade Level Listsning Unites Tought: 9

N\

Oy AL oand 1
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5.
1. Twwediste Results: Stadents are able to:

a. develop a positive atiitude *~"ard itstaning in cless:

b. dmprove classroom 1 s*en:ng skille

¢o undsrstand Frepch and Spasl oh rgoere easlily ou e dadly baeds;

d. uvse listeuling techrigues ingide and outside of tLhe rlausroos 50 &8s to bacome
moire aware af people arvound Lihem

@,  improve the cuelity of coursse o
rousses eaphasize liateoping akal

4

and

amenta anld test
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Long-Bange Rasulis eof Iis

A zeallze that every hura eing has somcihing to sy which deserves a
listening;
b. beecome more aware of other gpesple and their mezsages a3 we grow;

¢, communicate more e¢ffectively in Spanish aund Frepehs

d. feel more confident with themselves in jeb interviews and other interger-
scnal relatiopnships;

e. become more aware of the expressions that exist in dresa, voice, and wusic.

Listening Upit Rescurces:

Individual teachers dévelop rescurces couscnant with the subject avea.

Is ycav s»hool &z sucrsng S ;ansisly the students’ needr Yo acquire knowledge

YA11 teachere deal with listonlnz to the exient that studesnts are respousible
for lecture material and dircctions given. However, the nsturse of our world
dictates that we, =5 educators, do more extensive work in the swrss of listen~
ing, We need to tezch our atudents fto listen critically, to cut through the
noige, and to listen to the humen beings aroupd »5.°7

Suggestions for imoyoving listening pedagogy in your school:

"Workshops to imstinel teachers in liztendng ¢hecry and in the implementation
of liszening skilis would %o highly acuef~ﬂlwll

Sharing Tdeas}

Archbishep Altér High Schonl: See Besvurcves I through P

Werkshop Shering:

Sinclair Comaunit
bhl W, 4prd Strect
Dayton. Chio 45

y Tollegs

».s

{arralineut. 17,000 public)

legnarch Mespandent:

Profeasor Clar Baxter
Racsived the B.A. demyve Boa mojor dn Journa 1i"¢ trum the Univerzity
of #ichigen dn 16825 la o
ien in Spesch at the University of ﬁi?‘igﬁﬂa Profsnsor Baxter taught
in the Department of Communication Arts at the University of Deyton until
195“ at which time he joined the Svesch DJspariment at Sinclair Cemmanity
ollezs.

Listening Courses dn Curziculum: None

Courses im Wnich Segments of Listoning dre Tanght:

L.

Fundarentals of Effective Spezking, Advencoed Public S praking, Voice agd

[

Diction, Theatre ond Asting, Interyerconal Commonication, Oral Enterpretaa
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is your schoel apsvering responsibly the stulents® peeds to scouire kuovledge
snd competency im listeaniag?®

"Yes, we have attempted to build listeaing inte all speech communicstion
gourses on en intrinsic basis. Much of the cless activity is eritical
listening and evaluatad on the spot.”

Suggestions for improving listeniug pedsgogy in your aschool:

'There is a need to structure g unit-type of listening pedagdgy at Sinclair
Community Collasge and other schools not cnly in speech vommunication courses
but in other disciplines including BEnglish.”

Sharing Ideas]

Sinclair Community College: No Rasowrces Subnitted

VWorkshop Sharing:

Wright State University {enrcliment: 15,000; public)
Dayton, Chioc 45435

Researzh Resyondent:

Dr, James E, Sayer
Raceived B.S, degree in Education al Northern Arizona University in
1968 with a wajor in History and the M.A. degree at University of
Arizopa in 1969 with concentration in Speech. From 1969 - 19%2, Dr.
Sayer was an Instructor of Speasch at Nerthern Arizona University.
He received tihe Ph.D. degree in Speech at Bowling Green State Univer-
sity in 1974 at which time he joined the faculty of the Spsech Depari-
nent at Wright State University.

Listening Courses in Curriculum: None

Courses in Which Listening Uunits Are Taught:

Essentials cof Public Address Business Communication
Essentials of Coumunication Small Group Communication

Muaber of Courses with listening Units Taught Per Tear: 28 (Wright State
Doiversity is ou the Quarter System.)

Length of Class Perieds: 50 min, of whish 25 = 50 min. ic appiied for lis-
tening pedagogy cn the average of tyuo class pericds per quarter.

Courses with Listening Units Taught by
Dr., James Sayer, hasogiate Frofessor
Dr. Beveriy faw, Associste Frofessor
Dr. Roneld Feihzer, Assisiant Professor
Dr. R. Gene Eakins, Assosiate Frofessor
Listening Unit Objectives: Students should be able o

va

8. understand the importance of listeuing:
b, recognize the different types of listening:




8.
9o

13.

14,

15,

1.

o Gevelop more effective critical listenimg habits
Required Text: Noae
Supplemental Text: ~Noas

Liatening Unit/s Copteont:

RBarriers to Listening Listening Categories: Evaluative, Inter-
Veaknesses in Listening pretative, Supportive, Probing, and
Essentials of Listening Understanding

Interpersonal Aspects of Listening
Grade Level Listening Units Taught: College Freshman and Sophomore Yeara

Immediate Results:

Students seem to be wore humaanistic in listening behavior.
Long-Range Results:
No data.

Listening Unit Resourcses: Individual Iustructors develop resources consonant
with the subject areas.

Ia the University answering respousibly the students® needs to acquire know-
ledge and competency in listening?

*Yos, given the constraints of the all-too-short {uarter System and the neces-
sity to deliver cother information."

Suggestions for improving listening pedagogy at the University:

"Perhaps a course in listening on a cne-time trial basis.”
Sharing Idesas!

Wright State University: See Resource Q

Workshop Sharing:

University of Dayton {earollment: 10,000: private)

Research Respondent:

Dr. Florence I. Wolff
Received the B.S. degree in Business Education and English at Temple
University in 1942, the M.A. in Secondary Education at Duquesne Univer-
sity im 1967, and the Ph.D. with a double major in Business Education
and Rhetoric at the University of Pittsburgh in 1969, She has bean on
the faculty in the Department of Communication Arts at the University
of Dayton since 1969.




2, Listening Courses in Curriculum: Undergraduate, none; Graduate, one

3, Courses in Wnich Listening Is Taught:

Undergraduate: Fundamenials of Eifective Speaking, Interpersonal Communica-
tion, and Iantroduction te Mass Communicatior Media
(Results of a Tuestionnaire Survey indicates that of the 12 full-time faculiy
10 indicate that they do noi teach listening in their respactive courses.)

Greduate: An Jnvestigation of Listening Problems {See Appsndix A)

4, Number of Courses or C-urses With Listening Units Taught Per Yesr:

Undergraduate Listening Unit Courses: 17 {three-tera system)
Graduate Course: Taught once every twc years

5, Courses or Courses:fiith Listening Units Taught by:

Dr. Don B. Morlan, Precfessor of Communication Arts

Dr, Florence I, Wolff, Associlate Professor of Communication Arts
Mr, John ¥, Iawson, Assistant Professor of: Communication Arts
Mr., Donald Jones, Instructor in Communicatior Arts

6. Objectives for:
Undergraduate Coures With Listening Unite: Student should be able to:

a, understand the importance of 1is$eﬁing in the total commumication
process; :

b. acquire specific skills to improve iistenings

€. differentiate between hearing and listening; and

d. recognize the major listening coubiructs for message transmission.

Graduste Course: Students should be able to:

a. report, understand, and apply the fundamantel listening theories and
skills advocated by an array of recognized authorities in ths area
of listening. (Ses Items #7 and 8, Required and Supplemental Texts)

e d@sign and acconplish a research projeet %o reinforce or supplement
theory and/or skills in the area of listening.

co fulfill the ohjectives noted above for the undergraduate ccurszas wilh
listening units,

da tomplete this graduote course accerding to the syllabus and data reflec-
ted in Appendices A, B, and C.

7. Undergraduate Course Required Toxt: (Unit and Intermittent Teaching of Listening)

Ochs, Donovan J. and Anthony C. Windler. A Brief Introduction to Speech.
New York: Harcourt Brace Jovanovich, Inc., 1979, Chapter 2, 'Listening.'

Graduate Listening Rsquired Texta:

Nichols, Ralph G. and Lecnard A. Stevens. Are You Listening? New York: MeGrawe
Hill Book Company, Inc., 1957.

Nichols, Ralph G. The Dun % Bradstreet Complete Course in Listening Conferee
Workbook., Mansger Develonment Seriege New York: Dun and Bradstrest, Inc.,
1968.

8. Undergraduate Supplemental Listening Texts: (Unit/Intermittent Teaching)

Adler, Ren and Neil Towme. Locking Outl San Francisce: Holi, Rinehart &
Winston, 1975. (Exercise: "The Great Mokusatsu Mistake,” po 257.)
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X2

Undergraduate Supplementel LisZening Texts fcontinued)

DeVito, Joseph A. The Interpersomal Communicatlon Bosk. New York: Harper &
Row, Publishers, 1976. (Lxorcises on Feadback in Communication, ppe 22ke230)

Groaduate Supnlemental Lisiening Texts (a partial listing):

Barker, Larry Le Listeninz Sehavicr. Englewsod Cliffs, Ne. Ja: Prenticew
Hall, Ince., 1971.

Dukery Sam. Listening: Headings. Metuchen, K. J.3 Ths Scarecrew Press,
Inc., 1971.

Ibid. Listenine Bitliographkv. New York: The Scarecrow Press, fac., 1964,

Girzaitis, Loretta. Listening: A Response Abilitve. Winona, Minn.: St.
Mary's College FPress. 1972.

Harris, Jud. The Art of listening. Industrizl Education Institute, 1967.
(Farrsworth Publishing Inc., Boston, Mass.)

Holtzman, Paul D. The Psychology cof Spooker’s Audiences. Glencos, Ill.:
Scott, Foresman and Company, 1970.

Keefe, Williem F, Listen Manapgemsal. New York: McOraw-Hill Book oo, 1971,

Koile, Farl. Listening As a Way of Becoming. Waco, Tex.: Vord Books, 1977.

¥ills, Ernest Psrker. Listening: Key tc Communication. New York:
Petrocelli Books, 137L.

Weaver; Carl H. Human lListening: Processes and Behavior. Indisnapolis, Ind.:
The DBobus-~Merrill Co IncCe., 1972.

Erway, Ella A. Listening: A Programmad Approach. ond ed. New York:
McGraw«Hill Book Company, 1979

Undergraduate Listening Unit/Sogment Conient:

8. Basic Facts About Listening

t. Poor Listening

¢. Preparing to Listen; Mental Conscnonce with the Spesker

d. Undermining the Speoliar's Message; "Keep Coel'; Taking Notes

e. Listening for: Central Idea; Lvidence; Definitions; Irrelevancies, Recome
mendations, Suggestions, and Conclusiocne

Graduate Listening Course Content: Reviegw of Undergradwate Content Plus Basic
Content »f Texts Noted Above; Reviewing/Rsporiing on Recent Literature; Design
and Implement Resesrch Frojects Related to Listening in Professions.

Grade Lsvel Undergradvate Listening Units/Seguments Taught: U University Years
Graduate: Master Degree Candidates; Part~time Students; FProfessionally Eamployed

lomedinte Results: Minimal for undergraduate studentsy Positive for Graduate
Studenis

Long-Renge Resulits: Impossible to Datermine or Undergraduate/Groduate Lavels

Listening Unit/Segment and Course Resources: For Undergraduate, sez Appandix B;
Fox Graduate Listening Course, resourgss developad by Professor and students.
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14%. Is your school answering responsibly the students’® needes to acquire knowledge
and competency in listening?

No. The Department of Communication Arts has not recognized, at yst, the need
to structure a listening course in the undergraduate curriculum. On the gradu-
ate love, the course is offered every second year and, therefore, does not alfect
& large number cf students.

15. Suggestions for improving listening pedagogy at the Universzity of Dayton:

*  Offer undergraduate courses in listeming and offer the graduate course in lise
tening more frequently.

Sharine Ideas?

University of Dayton Resources: R through 2 through A~9

Workshop Sharing:
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Appendix & {(Graduate Course Syllabus)

COM 521 Investigation ¢f Listening Problems 3 credits
Dr. Florence I. Wolff
Six-Week Summer Gyaduate Course

Office Hours: J=510 Fhone: 229-3049
Daily:
Spzcial:

Compesite Descriptiom: {Greduate Courze}

Studies dealing with the importance and complexi
sive studv of the place of listening irn our soci
to the various forms of commmicetion. vaeatiy rion will be made into sm spalysis
of tho many related skilis invelved in effective lisﬁa wing snd to the reasons fur
pooxr listening habits. Ressarch will be pursuwed to demonsivaze how listeming can
be improved along with specific procedures for vefindug the skills necessary for
good veception.

es of listening. A ccaprehcn-~
*d its direct relationship

4&

3

Toiectives:
ot o S b 4 20T OSIIS

1. To acquiras the theoravical knowledgs for the improvement of listening
habits and skiils through resdings and commmication research.

2. To improve oval perfornance technique in interpersonzl, swslli-group,
and public spesking situetions as listening theovies and skills are
applied and devoloped.

Specific Procedures:

1., Basic requirved reference: The Dun and Bradstreet Conferee Workshop
for the Complete Course in Listening, Ralph G. Nicholr (purchased
during first ciass meet qg@

2. Students will examine theories and skaais of listening in the writings
of prown, Barker, Erway, snd Weaver; individual oxal reports, with
specific performance chjectives, W113 be presanted to the class.

3, For improvimg listening skills during the course, studenls will be
directed to ava~ccm1ag distractions, detecting central ideas, main-
taining emotional conizol, and evaluating the wessage.

4. Measurcment of the studeats’ iwprovement in listeming skills will be
by comperison of their performance on the Hichols Pre-Test at the
buginning of the course and the Post-Test st the end of the course,

5. The courss structure includes persistent emphusis on improving sach
stwlent’s spaﬂking tochniques in interperscnal commmication and
oral reporting of resazrch.

Weeio #1

e

Session A: Introductiun oL g;u Falgh G. Nichols® Complete Course in Listeming
q&r ibution 2f lonferes Workbovks (Tape 1)




Completion of Personai Data Sheets

Dyad preperation for the Speech a¢ Introduction/Objectives
Assignment:
3-pinute Speech of introduction

Session B: Delivery of Speesch of Introduction: Evaluations, Listeming
Exercise, and Analysis Chart

Assignment:
The Due and Bradstreet Compiete Ceurse in Listening

Workbook: pp. 1-14, 23-30, 39-57, 66-67, and £5-91.

Raiph G. Nichols and Leomaxd A. Stevens, Axe You Listening
(New York: McGraw-Hill Book Company, Inc., 1957).

Selected Listening Text: Expilasnation of Recording the
Text Nichols' Recording: 25 True-Palse Questions, Answers,

Pages
Week #2
Session A: RNichols® Pre-Test {Modified)
Lacture and Discussion: Definitional Aspects of Listening
Assignment:
Interpretive Reading: Harvative Poetry/Performance snd
Listening Test
Session B: Nerretive Poetry Performsnce/Listening Testing
Assignment:
Continue Reading and Recording of Nichols® text and
Selected Text
Week #3
Session A: Written Test: Nichols® Confsres Workbook and Text Class
Exercise o
Assignment:
Continue Reading end Recording of Selected Text
Session B: Lecture: Brown-Carlsenm Listening Comprehension Test
BExplanation of Research Assignment (On-the job research;
library rescavrch 4 articles)
Assigament:
Complete Reading and Recovding of Selected Text
Orgenize and prepare discussion format on Selected Texts
Prepare Listening Test on Selected Text Data
Week 4S

Session A: Presentation of Discussion Groups on Selected Text Deta
Administration of Listening Tests
Assignment:
Rough Draft of Plans for Ressarch

Session B: Personal Confersuce for Research (if necessary)
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Week #6

Session A: Research Reports Submitted (Impromptu Speeches]
“Braining Storming" the research results
Listening Tests

Session B: Nichols® Post-Test (Modified)
Bvaluation of Professor and Courss

CONGRATULATIONS!{{ You have completed the course.

Course EBvaluatiom

Your final course evaluation for Com 521 Investigatiom of Listening Problems was
determined by a composite average of each evalustion for the following assignments:

1. Nichols? Objective Tost

2. Nichols® Essay Test

3. Recording of Nichols'®' Text

4. Introductory Speech

5. Interprotive Reading of Poetxy

6. Selected-Text Speech

7. Recording of Selected Text (1/2)

8. Recording of Selected Text (1/2)

9. Research Project

10. Listening-Improvement Range (Difference of Nichols®
Pre- and Post-Tests)

11. Listing of Major Listening Concepts (End of Post-Test)

Please note on the inside cover of your foldexr the listing of your evaiuations and
the calculations which reflect the composite average of your work. Each of the
assignments objectively evaluated with specific criteria established for that
assignment; however your work compared with these criteria determined the evalua-
tion that you received. In evaluating eleven specific assignments, a professor

is able to afford students the opportunity to be evaluated on those assignments
which they can accomplish proficiently and, simultaneously, offset those askign-
ments which they perform with less proficiency.

The contiavu, noted below, conteing each student's finsl evaluation. Your final

evaluation is circled; therefore, you are able to compare your work with all other
greduate students in the cilsass.

4.9 A
4.8 A
4.6 A
405 A
4.5 A
4.5 A
4.3 B
4.3 B
422 B
461 B
3.8 C
Incomplete Nao 12

Wihile I realize that the assignments were demending, I foel that the exposure to
recognized listening theories would ensble interested students to improve their




listening skiil. Also, the opportimities sach student had to “develop improvement
objectives" as he spoke before a iive aundience can only cuhance his public speaking
tectnique. The Amalysis Chart is your own personal profile; refer to it for future
speaking assignments or engagoments. '

if I can be of any help in the future, contasct me. Relax sud enjoy the rempinder
of the summerif!

1k
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APPENDIX B Lauson Slide snd Tape Exercises

John W, Lawson, Assistant Professor aad Mirector of the lawson Research Institute

Department of Communication Arts for Conducting Meetings and Employee
University of Dayton Training Workshops
Dayton, Ohio LSkL69 2504 Hazelwood Avenue

Dayton, Ohio 45419 Phone: 513-293-4646

Slide Sxercice

This 50-min. session, similar to the glorified Telephone Game used by psychologists,
businesspersons, and management training systews, creates an awareness of problems in
transmitting inforsation accurately.

Procedure: After 5 persons leave the classroom, flash a slide on the scresn for 30
sec, Remove the projection and call in Person #L. From the class, select a Descri-
ber who explains the image to the listener, Perscn #l. The Describer may take as
long as necossary to give the data to the listener who may ask questions. Person #lL
becomes the Describer and relates the slide massage to Porson #2 who becomes the
Describer. Continue this process until Person $5 enters the room and stands with his
or her back turpned from the screen. The slide is shown %o the class while Ferson #%
relates the message of Person #4, Using five slides involves 25 students in the lis~
tening/speaking process. Slides used:

#1 Boy and Girl in a Swamp #4 Statue from Egyptian Culture
#2 A Statue #5 Night Scene of Modern Building and
#3 Tuwo-Story House Decorative Tower

Learning Outcomes:

1. The more complex the initial description of the slide, the more distortion in the
final description.

2. A Describer who can give precise data of major segments of the image will cause
a more accurate final description.

3. As the message is repeated, it beccmes shorter and details are lost.

4, New details are added as each person interprets what they think they heard;
details become distorted,

Tape Exrercisge

This S0-min. exercise will enable students %o apply discriminste listening inm order
to understand words with music background.

1. Select 4 popular songs timed from 2 - & min, with clearly enmunciated lyrics.

2. On cassette, record song #1 twice, song #2 twice etc,

3. In class, after students have listened to song #1 twice, have students take a
quiz: a Se-multiple choice question relating to the Topic and Central Meaning of
the song and the Feelings Revealed.

4, Repeat the same procedure for songs #2, #3, and #4,

S. Record & other popular songs and provide situdente with copies of the lyrics as
they listen to the scngs.

6. Prepare a quiz: =a S-multiple choice question relating to the Topic, the iLentral
Meaning, and the Feelings of the songs.

Learning Outcomes:

1. Studenis learn to listen discriminately to urndersztand words with & music back-
ground.

2. Repcating the songs twice emables students to clarify the topic and central
meaning of the musical messages.
3. Students learn to associate different feslings with verbal and musical symbola,

4k, Students begin to perfora duality of listeninog by respounding to both verbal and
muaical measages,




SHOULD LISTLHING COURSES BE INCLUDED IN UNIVERSITY SPEECH COMMUNICATION
CURRICULUM: A SURVEY OF UNIVERSITY INSTRUCTORS

In November, 1979, four hundred questionnaires were meiled to a geographi-
cally representative sample of university speech communication imstructors.
The thirty-six item questionnaire included the fquesticn:

Do you believe that universities should inclinde in the speach communi=-
cation curriculum a course entitled, '"Listening," designed with a thesreti-
cal and practical structure? Yes _ __ ; Ne Please clarify your
response.

Results indicated a 50-50 "yes-no" split; of the 188 respondenis to the ques-
tionnaire {47% return), 81 responded "yes to the gquestion and 81 responded
"not's 26 checked both "yes" or "no" or did not respond.

Note the comments listed below: 20 comments support the "yes" response relat-
ing to teaching listening as a separate course; 9 couwments support the "yes"
response relating to teaching listening as & unit or segment within & speech
course; and 20 comments support the ''no' response to the question.

The comments are verbatim responses from the questionnaire,.

The numbers following certain verbatim couments indicate the number of times
the comments were written in support of a "yea" or "no" response.

i

- ———

Affirmative ("yes") Couments:
1. I think listening should be tuught in every course.

2. It’s needed! (&)

3. Too little time in current classworks to cover listening satisfactori-
ly~--Alsc, most people srzend far more time listening than sveaking--

L, Listening is a skill which is learned and thus should be offered.
5. Principles and training can be and should be a part of ail courses taught. (3)
6. If the Deﬁt. has some one w/ sufficient knouledge/interest.
7. dould help students handle classes better,
8. I think the course is necded-Currently it is only 2 unit-
9. Should Se a vital part of sll public speaking courses.
10. hould be a major unit in bagin;ing Courses.
1l. Course is useful and productive for students.

12. It%s one aspect of communication which is neglected. It must be vart of
the process we €all communication.




——

13.
14,
15.
16,
17.

18 [v]

19,

7o
8.
9o

1.

3.

17

We havelé 606 lével grad course- 2 sections FILL every senester since 19711
Communication is a 2 way process {speakers and listeners)

Pecple seem to have a hunger to 1earn-these techniques.

One-credit hour course.

Perscnally I feel that to be effective in the dialogus of life people need
to know how to speak and how o listen,.

I think it would be nice~I'wm not sure how much material is readily available
(i.ec  texts)

It's worth a try.

Ye already offer the class,

Listeningﬁﬁegmentafvnits Currently Taught Comments:

We ecover thia adequately in our Basie Oral Commmication, (3)

! vt 1.
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Unit in other classes is adequate. (20)

No it should be built ints the rest of the curriculum. Ve don't teach
"Speaking" without listeninge-

Stressed in fundamental courses. (7)

Seems to me to be a luxury coursg when compared to our other offerings which
include listening essentisls. {5J)

Listening is part of interperscnal course,
it is covered in Psych-of communication.

1 teach the subject in my basic spoech class- it would overlap and I do not
see enough material to justify an entire semester course.

Negative ("no') Comments:

Even though we spend so much of our t{ime doing this, I think our major
problems in communication bepin with and are in the S30URCEH.

I bhaven't been exposed to any research on listening that warrants inclusion
in a university level course.

Principles cun be learned quickly enough without course,
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8o

9
10-

11,

12(}

13.

1b,
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16,

17,
18,

19

18

Miscellaneaus Comments:

. Listening was my specialty in Ph. Do work. as soon as I got my Vh. D,

the whole field seemed tc go cold on listening~so I switched my pro-
fessional emphanes.

it is best tuuzht throughcut the curriculum. It also has a weak theg-
retical base that doesn*t dllow strong socinl science approaches or
treatment. (&)

lHaybeeecouldn't make it a very high priocrity. (4}

I've never seen nmuch theoretical significance in the field-except for
some work by Barker. (3)

It could make a good sumner short:ourse here. I think some universities may
want such a course, not all.

Depends upon the dept., its place ir the college, its available staff,. etc,,
etc.

Uuch an activity is the SINE QUA NON of Communication.

There is ample opportunity in other courses to discuss relevant aspects of
listening,

-=1lots of other coursces, too-why Just "listening"

I think it is a neglected cran.

e cannot very well teuch swueu a course now because of limited facultiy
but we recognize the need for specialized {raining in what night well be
the nmost important single comuunigation skill,

Jtudents cannot read, write, or speak-neither do they know how to listen.

Ve give lip scrvice to the importance of listening, but do little about
this vital skill: Few people, in my opinion, know how to teach it!

Jelf-evident.

I don't know whgat such a course would do.
A unit and lab, yes: a course, no.
Undecided

It is so much a habit of mind that it is cither developed or not developed
by the time people reach university level.

Depends on the needs of the department and program.

Jish it were better handled in basie courses.




